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ABSTRACT- This study assessed the target reading competencies across levels in basic education. The reading levels of 

the randomly chosen respondents from the elementary and high schools in the Divisions of Northern Mindanao were 

determined; with the approaches in reading instruction and assessments utilized by teachers before and during the COVID-19 

pandemic. The constructive alignment in the reading curriculum was also assessed.  The paper employed a Qualitative 

Research Design using the Qualitative Document Analysis (QDA), Focused Group Discussion (FGD), and Constructive 

Alignment (CA). Research results manifested that the reading competencies required learners to make inferences. There were 

more instructional than independent readers in the region. The percentage of students in the frustration level was high; with 

pupils showing reading withdrawal. A substantial number of students were non-readers too. The teaching approaches in 

reading instruction were more extensive, varied, and teacher-directed prior to the pandemic. In the new normal, limited to self-

paced independent reading strategies were employed. The curriculum assessment revealed a low alignment between the 

written, assessed, and delivered curriculum. The paper, therefore, recommends strengthening the monitoring and evaluation of 

the assessment tools and teaching-learning activities vis-à-vis the K to 12 curriculum guide. 
Keywords – reading curriculum, constructive alignment, assessment 

 
1. INTRODUCTION 

The Philippine educational system considers reading 

fundamental to all forms of academic learning and growth. In 

today's global society, a literate population is essential for the 

country's social and economic development. Hence, to 

improve the quality of life of Filipinos, the importance of 

developing the students’ reading comprehension skills is 

highly regarded. As [1] posits, reading comprehension 

instruction is particularly important as students encounter 

informational text in their content area classes.  

Among Philippine schools, reading education is regarded as a 

priority area in basic education particularly in public schools 

under the Department of Education. Various reading 

programs have been implemented in all levels to ensure that 

every Filipino child learns how to read. Teachers are urged to 

introduce context-appropriate reading interventions to 

produce readers as early as K2. However, the reading 

competence and literacy rate of these children continue to 

drop as evidenced by reading assessment results like the 

Program for International Students Achievement [2]. The 

results indicated that Filipino learners are at risk in other 

learning areas because of their poor reading literacy.  

Therefore, a comprehensive assessment of the reading 

curriculum was considered timely and relevant to examine 

the constructive alignment between the written, implemented, 

and assessed curriculum. Additionally, this study also 

assessed the target reading comprehension as prescribed by 

the K to 12 curricula and identified the reading levels of basic 

education students as shown in the reading assessment 

results. 

Moreover, this study placed extreme importance to reading 

comprehension for its success completes the process of 

meaning construction. This becomes attainable when readers 

use linguistics and background knowledge to apply cognitive 

and metacognitive reading strategies to interact with the text.  

In a study conducted by [3], it was found that comprehension 

strategy instruction improves comprehension. Similarly, [4] 

cite that strengthened reading strategies facilitate more 

significant progress in text comprehension. 

Considering the critical role of reading instruction in the 

development of reading comprehension skills, this research 

was conducted. It identified the target reading competencies 

across levels in basic education and determined the reading 

levels of basic education learners based on assessment 

results. Further, the paper ascertains the approaches in 

reading instruction and assessments utilized by teachers 

before and during the COVID-19 pandemic.  

2. METHODOLOGY 

2.1 Research Design and Instruments 

This paper is mainly qualitative in nature and used a 

qualitative research design. Qualitative Document Analysis 

(QDA), Focused Group Discussion (FGD), and Constructive 

Alignment (CA) with simple Statistics; were employed.  

2.2 The Instruments 

This research used the prepared focus group discussion 

prompts. It analyzed the curriculum guide, modules, and 

textbooks with the aid of the constructive alignment 

checklist. Validation of the results of the PHILIRI and EGRA 

was through the focus group discussion and qualitative 

documentary analysis. 

2.3 The Respondents 

The respondents of this study were the randomly sampled 

elementary and high school teachers, and reading 

coordinators under the Department of Education Region X 

from the Divisions of Cagayan De Oro, El Salvador, Misamis 

Oriental, and Gingoog. Due to the existing pandemic that the 

country is facing, these respondents were contacted via 

google meet, text messages, cellular phone calls, and 

electronic mails. 

2.4 Data Gathering Procedure 

A letter addressed to the Department of Education 

Superintendent through the curriculum and learning 

management Division was sent in an email. This secured 

permission from the Department heads for the conduct of the 

study. The researchers then gathered data from the teacher-

respondents by means of focus group discussion with 

teaching reading strategies and assessment practices as core 

topics. The proponents similarly requested copies of the 

Curriculum Guide, PHILIRI and EGRA test results, Daily 
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Lesson Guide, and Learner's Guide. The constructive 

alignment checklist of [5] for Reading Comprehension 

Instruction was modified and used. 

3. RESULTS AND DISCUSSION 
Table 1. Reading Competencies in the K to 12 Curriculum 

 
 

Table 1 shows the reading competencies of the respondents 

according to the twelve categories. Searching for and 

selecting relevant text has the highest frequency. This 

competency requires learners’ understanding of the wide 

variety of reading materials that they will encounter. This 

means that the highest percentage of the reading 

competencies in the basic education curriculum requires 

students to make inferences and check their understanding as 

they read. 

Acquiring a representation of the literal meaning of a text 

follows as the second in rank among the categories of reading 

competencies. According to [6], word knowledge plays a 

very important part in reading comprehension. This manifests 

the connection between vocabulary and reading 

comprehension. Indeed, there are various relationships 

between word knowledge and text understanding as cited by 

[7], and [8]. Separating the two processes is difficult, if not 

impossible. Vocabulary knowledge affects reading 

comprehension directly. As [9], noted, the evidence of a 

causal link between vocabulary and comprehension is 

historically long but empirically soft. 

Furthermore, table 1 displays that emergent literacy which is 

under text processing is one of the least emphasized reading 

competencies in the K to 12 curricula. This is only present in 

grades 7, 8, and 10. This implies limited reading instruction 

which focuses on developing the learners’ abilities to 

establish predictable routines to encourage learners to 

anticipate reading events. 

Table 2. Reading Levels of Students in Basic Education in 

Region X 

 
This data reveals that in five grade levels in elementary and 

secondary education, there are more instructional readers than 

independent readers in the region. The gap is not that high but 

implies that more is to be done in the reading instructions in 

all grade levels.  

Further, a substantial number of students from the elementary 

grades were found to be non-readers. They are those who are 

unable to recognize and sound out letter-sound connections 

for single consonant, consonant blend, and others. This 

implicates that the Department of Education's every Filipino 

child a reader program needs reassessment in terms of its 

effectiveness through extensive regular monitoring of 

programs and activities.   
Table 3. Approaches in Reading Instruction 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The approaches in reading instruction were more extensive,   
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varied, and teacher-directed prior to the COVID-19 pandemic 

involving class and group dynamics. The new normal 

approaches are limited to self-paced independent reading 

using printed modules and a few digital reading resources. 

Alternative performance-based reading assessment is the 

main approach used by teachers during COVID-19, with 

attempts on mobile and video-based assessment providing 

reading materials. 
Table 4. Constructive Alignment in Reading Curriculum in 

Northern Mindanao 

 
The curriculum assessment reveals that there is low 

alignment between the written, assessed, and delivered 

curriculum in reading. There are learning outcomes specified 

in the K-12 curriculum guide that has not been processed and 

assessed by teachers. This is contrary to the model of CCA 

espoused by [10] which requires that these three key areas 

must be coherent. 

Not all of the reading competencies stipulated in the written 

curriculum guide are assessed as evidenced by the examined 

tests; the delivered curriculum has also instances of 

misalignment as reflected in some teaching and learning 

activities that are not consistent with those reading being 

assessed.  

 

4. CONCLUSIONS & RECOMMENDATIONS 

Critical reading competencies and metacognitive reading 

competencies that are not observed across levels need 

attention. Hence, varied reading activities which motivate the 

attention span of the learners should be provided. 

DepEd’s every Filipino child a reader program needs to be 

reassessed. The majority of the respondents still belong to the 

frustration reading level category. A substantial number fall 

under the non-reader category. 

The delivered curriculum showed instances of misalignment 

with that of the reading activities.   Moreover, not all of the 

reading competencies in the written curriculum are assessed.    

The study recommends that simplified and programmed 

home-based reading activities and strategies may be designed 

to ensure that students develop the reading competencies 

needed in the new normal. Alternative performance-based 

reading assessment may also be fully implemented aside from 

multiple-choice tests. DepEd Region X may strengthen its 

monitoring and evaluation of the assessment tools and 

teaching/learning activities in reading vis-à-vis the K to 12 

curriculum guide. This is to ensure coherence between the 

three key areas of the curriculum, namely the intended 

learning outcomes, what the student does in order to learn 

and how the student is assessed.  
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